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ABSTRACT 
 
 
Pawns of Policy and Problematized Perception: The Sustainability of Inequality Through the Space 
of African American Childhood 
 by 
Jen-I Costosa 
 
 
Advisor: Sophia Perdikaris 
 
 
African American children are simultaneously entrapped by the construct of race and while 
excluded from the construct of childhood. Race has bifurcated the timeline(s) and bastion of 
childhood in which one has clear milestones and expectations and the other is nonlinear, fickle, and 
subject to a suspicious gaze. Recent research describes this phenomenon as “dehumanization”, 
“age overestimation”, and “adultification.” However, the aforementioned classifications of African 
American children’s’ experience presents the assumption in which this particular group would first 
have to be viewed both as human and also as a child, which is arguable. Policy, both children 
centric and otherwise, along with the problematized perception of African American children 
interact in a way that has nearly automated the converging space of race and childhood as one of 
sustainable inequality. Within the trajectory of political economic transitions in the United States 
African American children, in terms of age categorization and grouping, have gone from being 
property to problematized; an ephemeral childhood without the assistance of the pre-established 
demarcations and safeguards. The violence perpetrated against African American children and 
youth, structurally and physically, demands further examination. While not unprecedented, 
contemporary technology and social media make the brutal incidents almost instantly accessible 
and widespread. Social media casts a larger net for the public to bear witness to the frequency and 
magnitude and in turn illuminates the sentiment of the viewers and how they perceive African 
American children. The recorded violence, more often than not, is deemed justified and goes 
unpunished which lays the foundation for larger questions regarding the confinement, exclusion, 
and assumptions of African American childhood. Who is considered a child when biological age is 
disregarded based on race? How does the perpetuation of “racialized innocence” and “privilege of 
protection” racialize potential, limit agency, and construct a future as a luxury? Is it possible to be 
both African American and a child or are these spaces mutually exclusive? 
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CHAPTER 1: INTRODUCTION 
 
The intersection of race and childhood are subject to hegemony. For African-American 
children this creates a conflicted space where bondage and expulsion coexist. Through putting 
policy, perception, and reality into direct conversation contradictions emerge that further 
illuminate the dissonance between the general understanding of what childhood is and that of 
what Black children experience.  In this paper I will undertake the examination of whether or not 
African-American childhood is quantifiable according to the preexisting definition and 
predetermined paradigms. Ultimately, through a multi-disciplinary approach I will explore 
whether Black children are seen as children, and if so, to what measurable extent. The 
conversation between policy, perception, and reality demonstrate that the former acts as the 
voice of authority and is incongruent with the latter. 
African-American children today exist in a limbo of sorts, haunted by inherited 
inequality, the ghosts of racism, and damaging policy, that more often than not is coded in 
neutral language. While openly anti-Black policy has been relegated to the past, ignoring the 
problematic relationship of race in America and its living legacy is far too optimistic and 
dangerously irresponsible. The death of certain policies and changes in administration alone 
cannot bring about the necessary reversal of beliefs and practices that shaped Black children’s 
lived experience and that of previous generations. Instead, the effects linger and become layered 
as perpetuated disparity ties them permanently to a disturbing past and a precarious present. 
African-American childhood is a paradox, an amalgamation of two constructs that 
 2 
historically are diametrically opposed through the lens of morality.1 Contemporarily, the 
discourse is further confounded by the multitude of ways that class and socioeconomic status 
affect childhood. The correlation of race to class and to childhood is far too often minimized as 
descriptive of the characteristics of childhood disparity without discussing the role of 
weaponized policy.2 At best, this downplays the role of systemic racism and, at worst , ignores 
the force it continuously exerts upon the lives of Black children regardless of class.  
By placing the concept of Black childhood under intense scrutiny, the fragile relationship  
between childhood, race, and inequality can become clear. We have built a space rife with 
contradictions and a faulty pretense where race trumps the protections and needs of children. In 
my understanding and examination, the convergence of said spaces are mutually exclusive, 
creating a holding pen of sorts rather than the transitionary period that childhood has been 
constructed as. Racial status obfuscates that of being a child. Contemporary research into this 
intersection portrays this intelligibly as the endpoint rather than the starting point. 
The known boundary between child(ren) and adults on the most basic and easily 
discernible level is that of biological age grouping. Beneath the physical surface lies the political 
power dynamic of participation in civil society and citizenship where minors have not reached 
the age of legal majority and are deficient of the aforementioned benefits. The parameters of the 
group understood to be children and those of childhood seem to be compatible, yet deeply seated 
                                                     
1 Joseph E. Illick, American Childhoods (Philadelphia: University of Pennsylvania Press, 2013), 133. 
“Public policy reflected the moralism of the comfortable,” which is in conflict with race, childhood, and 
the intersection of the two.   
 
2 Joshua Guetzkow, "Beyond Deservingness: Congressional Discourse on Poverty, 1964--1996," The 
ANNALS of the American Academy of Political and Social Science629, no. 1 (2010): 185-86; 188-89, 
accessed April 27, 2012, doi:10.1177/0002716209357404. 
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there is a disjuncture where all children within the hard-set age group do not fall under the 
umbrella of childhood. Childhood cannot be approached as an equal playing field with the 
assumption that there is a commonly shared experience. 
Contemporarily, there is a clear consensus on what or who children are in the context of 
biological age grouping, with an assumption that there exists a parallel between children and the 
temporal space of childhood.  While the relationship between the two appears to be fixed and 
interdependent, the premise does not withstand the interrogation of who it applies to and who is 
excluded, beyond theory and the ideal, in perception and, subsequently, in practice. In America 
this leads to difficult questions regarding our collective children and what it means to be placed 
in the arena of childhood or to be left out. How far off the mark are the assumptions when placed 
into relief with reality, and how have these misconceptions created childhood as a space that 
makes inequality sustainable?  
The sanctity and innocence of childhood as a biological age category has been built on 
privilege and cultural hegemony; historically African-American children have never been 
perceived as such.3 Childhood in America has been formulated as the prerequisite within “racial 
formation”; the space is a baseline of understanding and interpretation of all future racial 
knowledge and symbolism required of societal expectations.4 To what extent is African-
American childhood, while not monolithic, “truncated” or non-existent?5 Where is the 
                                                     
3 Charles W. Mills, The Racial Contract (Ithaca: Cornell University Press, 1997), Details, 56, 
http://www.jstor.org.ezproxy.gc.cuny.edu/stable/10.7591/j.ctt5hh1wj. See subpersonhood as the basis of 
the social contract on race, racism, and the other. Mills defines subpersons as “humanoid entities who, 
because of racial phenotype/genealogy/culture, are not fully human and therefore have a different and 
inferior schedule of rights and liberties applying to them.”  
4 Howard Winant, Racial Conditions: Politics, Theory, Comparisons (Minneapolis: University of 
Minnesota Press, 1994), 24. 
 
5 Rebecca Epstein, Jamilia J. Blake, and Thalia Gonzalez, "Girlhood Interrupted: The Erasure of Black 
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demarcation or transition from child to threat?  
Mere policy centered on children has not been successful in projecting the pre established 
image of childhood onto Black children highlighting the non universal nature of Western 
childhood. The transitory space of childhood instead reinforces the sustainability of inequality 
through the intersection of class and race; in defiance of the expected linearity. The sum of 
policy and tainted perception has created a rather difficult, and often misunderstood path as 
Black children did not merely go from chattel to child.6 Biological age aside, where if at all, can 
the entrance into childhood be located for Black children? 
The first step is an honest look at the current state of childhood and the ways in which the 
construct of race and resultant racism act upon it. Does the sentimentality attached to children 
and childhood extend to African-American children? Does childhood have the same 
characteristics and demarcations across racial lines? Before it is to be believed that the 
aforementioned questions can be answered in the affirmative, we must first reconcile the 
preconceived notion with the contrary evidence if possible. In my opinion, most would not 
hesitate to agree that children are children regardless of color, yet there exists a chasm between 
what is said and what we witness.  
Theoretically, there is no conflict between race and childhood. However, when race is 
juxtaposed with citizenship and future full participation in society, the question of racial equality 
reemerges in miniature,7 thus creating a rift between the sanctity of childhood and the translation 
                                                     
Girls’ Childhood," Georgetown Center on Poverty and Inequality, June 27, 2017, 2, accessed August 6, 
2017, http://www.law.georgetown.edu/academics/centers-institutes/poverty-inequality/upload/girlhood-
interrupted.pdf. 
 
6 Kenneth B. Nunn, "The End of Adolescence: The Child as Other: Race and Differential Treatment in the 
Juvenile Justice System," DePaul Law Review 51 (2002): 679-80. 
 
7 Michael Omi and Howard Winant, Racial Formation in the United States: From the 1960s to the 
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of the lived experiences of Black children to examine whether they are within or outside of this 
paradigm.8 I will argue that Black children have been and still are outside of the criterion of what 
we have come to know as childhood, both quantitatively and qualitatively. It is as if Black 
childhood has not come into being as a rule, rather it exists as an exception, fastened to the 
conception of children as miniature adults prior to childhoods inception.9  
Recent research supports this analysis yet sees the problematized perception of Black 
children as an endpoint rather than a starting point, where I believe they are suspended, fighting 
for entrée into childhood while circumscribed by racial barriers.  Even within the grouping of 
biological age,  race acts as a filter that misconstrues perception from the outside pertaining to 
who is being perceived and who falls within or without the category.10 The abundance of 
evidences inspects the circumstances under which African-American children are not seen as 
children, and outweighs that of the contrary. At what identifiable point did Black children enter 
into the space we know as childhood? From slavery to civil rights to the modern Black Lives 
Matter movement, Black childhood has been and is a place of vulnerability, trauma, disparity, 
and condoned violence. Childhood theory and children’s studies make clear the beginnings and 
adaption of the ideal of Westernized childhood, yet where African-American children fit into the 
timeline is vastly misunderstood when placed in relief. Separate, unequal, and unparalleled 
trajectories obscure Black children from the view of childhood. 
                                                     
1990s (New York: Routledge, 1994). 
 
8 Phillip Atiba Goff et al., "The Essence of Innocence: Consequences of Dehumanizing Black 
Children," Journal of Personality and Social Psychology 106, no. 4 (2014), doi:10.1037/a0035663. 
 
9 Philippe Aries, "Part 1: The Discovery of Childhood," in Centuries of Childhood: A Social History of 
Family Life, trans. Robert Baldick (New York: Vintage Books, 1962), 
 
10 Nunn, "The End of Adolescence.” 
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To measure the lack of African-American childhood, I will first measure it against the 
international policy of the Convention on the Rights of the Child,11 the United Nation Children’s 
Fund Child Well Being12 assessment and theory of structural violence.13 For it is far simpler to 
measure the experience in opposition to childhood than within, definable only by what it is not. 
Through this level of measurement, I will show that American childhood itself is on unstable 
ground and much more is at risk for those excluded from the category through policy and 
perception.14 Recent research along with my study on public perception of Black children, 
outlined later in this paper, infer that the state of Black children and their current status is more 
reflective of a period of mini adults that predated the concept of childhood as a special class in 
need of protection15, especially in light of the overall Black American experience. However, the 
measurement against that of child Well Being and structural violence are necessary to first lay 
                                                     
11 United Nation Children's Fund, The State of the World’s Children Special Edition: Celebrating 20 
Years of the Convention on the Rights of the Child, report, November 2009, The Evolution of 
International Standards on Childs Rights, 2, accessed January 31, 2012, 
https://www.unicef.org/rightsite/sowc/. “The convention is based on four core principles: non-
discrimination; best interests of the child; the right to life, survival and development; and respect for the 
views of children.” The U.S. and Somalia signed the treaty, but had not ratified the CRC at the time of the 
report, the last of one hundred ninety-three countries.    
12 United Nation Children's Fund, Child Poverty in Perspective: An Overview of Child Well-Being in Rich 
Countries, UNICEF-IRC, 2007, accessed March 4, 2012, https://www.unicef-irc.org/publications/445-
child-poverty-in-perspective-an-overview-of-child-well-being-in-rich-countries.html. 
 
13 Paul Farmer, "An Anthropology of Structural Violence," Current Anthropology 45, no. 3 (2004), 
doi:10.1086/382250. 
 
14 UN News, "UN Lauds Somalia as Country Ratifies Landmark Children's Rights Treaty," United 
Nations News, January 20, 2015, accessed August 28, 2017, 
https://news.un.org/en/story/2015/01/488692-un-lauds-somalia-country-ratifies-landmark-childrens-
rights-treaty. As of 2015, the U.S. is still amongst the last remaining countries that has yet to ratify the 
Convention on the Rights of the Child despite signing the treaty. The other country is South Sudan as 
America’s previous list mate, Somalia, has ratified the treaty.  
 
15 Epstein, Blake, and Gonzalez, “Girlhood Interrupted,” 2;4. “The notion of childhood is a social 
construct—one that is informed by race, among other factors.”  
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the foundation of two ways in which Black children are denied childhood. Firstly, through the 
environments and communities of Black children in America where “intergenerational 
transmission” and “persistent disadvantage” exists,16 and secondly the relationship of race, 
perception, and protection. Neither of the realms are a result of the Black child’s actions and are 
outside of their control, yet are hazards to their health and safety. However, far more research 
regarding Black children has been under the first realm I mentioned and falls under disparities of 
environment, housing, economics, education, and health. A common thread between the two 
realms is that of criminalization, violence, and racial bias, though that area of research 
specifically on children is far younger and still underdeveloped, which I will cover in Chapter 2. 
The concept and construct of childhood is neither universal nor ahistorical. A closer look 
will also reveal that it is also not colorless.  African-American and Black children, which I will 
use interchangeably,17 are bound by the construct of race while simultaneously excluded from 
that of childhood, a construct constrained by another like a Russian nesting doll.18 De jure age 
based vulnerability exacerbated by de facto racism compounds the burden faced by Black 
children as the assumption of parental protection is itself subjected to oppression explained 
through Farmer’s theoretical framework of Structural Violence: 
Structural violence is one way of describing social arrangements that put 
                                                     
16 Robert L. Wagmiller, Jr. and Robert M. Adelman, "Childhood and Intergenerational Poverty: The Long 
Term Consequences of Growing Up Poor," National Center for Children in Poverty, November 30, 2009, 
accessed March 19, 2012, http://www.nccp.org/publications/pub_909.html. 2;5. 
 
17 Oneka LaBennett, She's Mad Real: Popular Culture and West Indian Girls in Brooklyn (New York: 
New York University Press, 2011), Kindle, 167. West Indian youth use their accents to differentiate 
themselves from African-American youth for preferential treatment often switching it off or on. Without 
an accent it is possible that there is no outwardly discernable difference from Black or African-American 
youth. 
 
18  Nunn, “The End of Adolescence,” 681-682. Nunn describes Black children as othered through both 
age and race.  
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individuals and populations in harm’s way… The arrangements are structural because 
they are embedded in the political and economic organization of our social world; they 
are violent because they cause injury to people … neither culture nor pure individual will 
is at fault; rather, historically given (and often economically driven) processes and forces 
conspire to constrain individual agency. Structural violence is visited upon all those 
whose social status denies them access to the fruits of scientific and social progress.19 
 
What results is a murky interaction of converging forces. The symptoms obfuscate the 
underlying cause(s) and (re)create childhood in relation to race as a random yet deliberate realm 
to sustain and perpetuate inequality as natural the way structural violence negatively effects child 
well being. The child well being indicators will be discussed in the following section.  
 
CHAPTER 2: HOME AND COMMUNITY AS THE FOUNDATION OF BLACK 
CHILDHOOD 
 
Childhood, through the randomization of birth, is controlled by where you are born and to 
whom. Yet the underlying circumstances have been shaped as a result of policies and practices 
that span generations, which are neither neutral nor benign.20 Being born black increases the 
likelihood of inherited poverty rather than wealth in communities that have faced segregation, 
gentrification, and dismantling of services and resources21 that many have attempted to explain 
                                                     
19 Paul E. Farmer et al., "Structural Violence and Clinical Medicine," PLoS Medicine 3, no. 10 (2006): 
1686, accessed February 09, 2015, doi:10.1371/journal.pmed.0030449. 
 
20 Marc Abizeid, "Segregation Was No Accident," The Haas Institute for a Fair and Inclusive Society at 
UC Berkeley, November 10, 2017, accessed April 5, 2018, https://haasinstitute.berkeley.edu/segregation-
was-no-accident. 
 
21 Race: The Power of an Illusion. Episode Three, The House we Live in, Produced by Larry Adelman 
(San Francisco, CA: California Newsreel, 2003), DVD.  
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or minimize through economics and the importance of class.  
Home determines community, environment, and resources, and is the foundation that has 
the power to effect generational life outcomes and trajectories. Black children today have not 
escaped the aftermath of residential segregation and redlining, enacted both through policy and 
people. 22 Under the National Housing Act, the Federal Housing Association was formed in 1934 
which made housing discrimination a matter of policy, rather than mere practice, in the 
formation of neighborhoods and communities.23 Less than a century later we still have trouble 
separating fact from fiction, the symptoms from the cause,  in the moralization of poverty and the 
areas where it persists.24  Repeatedly children become the silent victims and Black children 
especially are subjected to the notion that lack of progress in their community is a series of 
personal failures and lack of work ethic.25 This explanation or understanding of impoverished 
peoples and enclaves, however, is not unique to the Black experience, 26  yet and still it occurs at 
a higher frequency.27  
                                                     
22 William Julius Wilson, "Being Poor, Black, and American," in Social Stratification: Class, Race and 
Gender in Sociological Perspective, ed. David B. Grusky, 4th ed. (Boulder, CO: Westview Press, 2014). 
 
23 Christopher Bonastia, "Low‐Hanging Fruit: The Impoverished History of Housing and School 
Desegregation," Sociological Forum 30 (2015): 558, doi:10.1111/socf.12177. 
 
24 Douglas S. Massey, "American Apartheid: Segregation and the Making of the Underclass," in Social 
Stratification: Class, Race and Gender in Sociological Perspective, ed. David B. Grusky, 4th ed. 
(Boulder, CO: Westview, 2014). 
 
25 Oscar Lewis, "The Culture of Poverty," Scientific American 215, no. 4 (1966): 19-25, 
doi:10.1038/scientificamerican1066-19. 
 
26 Vilna Bashi Treitler, The Ethnic Project: Transforming Racial Fiction into Ethnic Factions (Stanford, 
CA: Stanford University Press, 2013). 
 
27 United Nation Children's Fund, The State of the World’s Children 2016: A Fair Chance for Every 
Child, UNICEF, June 2016, How Child Well-Being is Measured, 80,  21, accessed August 28, 2017, 
https://www.unicef.org/publications/files/UNICEF_SOWC_2016.pdf. Though childhood disparity is not 
measured through race in the dimensions of well-being, the report does note that “race, ethnicity and 
social exclusion also often play a role in determining a child’s life chances, even in some of the world’s 
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Most research on the disparity of childhood in the United States has at the foundation 
family socioeconomic status28 and is attributed to the precariousness of poverty with race as a 
simple variable.29 This is posited as the nuanced reasoning in divergent childhood experiences 
that influence adult outcomes,30 specifically the understanding of child poverty and the possible 
harm and barriers, ranging from development to the effects on future generations.31 Less visible, 
and emotionally charged, however is the role of race to childhood and poverty.  
 
The intimate ties of the perception and policy feedback loop32 makes it difficult to discern 
the disconnect between rhetoric and reality. The problematized perception of the ghetto, and 
residents, in the U.S. is attached to ideas of morality or “ethical imagination.”33 This is 
                                                     
richest countries.” UNICEF states that in the U.S. in 2013, 39% of Black children were below the poverty 
level and “infants born to African American parents were more than twice as likely to die as those born to 
white Americans.” 
28 Vanessa R. Wight, Michelle Chau, and Yumiko Aratani, "Who Are America's Poor Children?: The 
Official Story," National Center for Children in Poverty, March 16, 2011, Characteristics, accessed March 
19, 2012, http://nccp.org/publications/pub_1001.html. 
 
29 UNICEF, The Children Left Behind: A League Table of Inequality in Child Well-Being in the World's 
Rich Countries, United Nations Children's Fund, November 2010, accessed March 4, 2012, 
https://www.unicef-irc.org/publications/619-the-children-left-behind-a-league-table-of-inequality-in-
child-well-being-in-the.html. 
 
30 Patrick Sharkey and Felix Elwert, "The Legacy of Multigenerational Disadvantage," in Social 
Stratification: Class, Race and Gender in Sociological Perspective, ed. David B. Grusky, 4th ed. 
(Boulder, CO: Westview, 2014), 403-11. 
 
31 Katherine Magnuson and Elizabeth Votruba-Drzal, "Enduring Influences of Childhood 
Poverty," Focus26, no. 2 (2009): 35, accessed February 10, 2017, 
https://www.irp.wisc.edu/publications/focus/pdfs/foc262f.pdf. 
 
32 Guetzkow, "Beyond Deservingness.”  
33 Benjamin Jacob Chesluk, Money Jungle: Imagining the New Times Square (New Brunswick: Rutgers 
University Press, 2008), 22. Chesluk uses the term ethical imagination as the opposite of problematized, 
based on Foucault, regarding the imagined intent of players in urban rezoning and redevelopment.  
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dangerously divorced from the racist policies and perceptions that assist  in the creation and 
maintenance of dire circumstances.34 In the case of housing, the practice of redlining predated 
the policy through the use of tactics of not selling or renting to non-whites. and acts of terror for 
those who slipped through the cracks.35 Though not long ago, misconceptions and assumptions 
remain as to the character of those destined to languish in their devaluation of worth and place in 
society based on the randomization of whom you are born to. Not only did the policy determine 
where you were allowed to live, despite financial ability, it also determined property value and 
subsequent wealth and assets that would be passed on to future generations.36 As a result, 
depreciating wealth and deficits based on race, shows that now in the U.S. white wealth is 
thirteen times that of Blacks,37 and for their children the disparity continues to grow despite the 
social economic measurement of parental educational attainment.38  
The FHA included a revolutionary government mortgage program to assist in the 
purchase a home through a promise to pay if the loan defaulted, which caused a sharp increase in 
home ownership. This program however barred areas deemed dangerous and low in value, 
                                                     
34 Mills, The Racial Contract, 42. Mills discusses the relationship between the meaning of place and that 
of subpersonhood; So this is a mutually supporting characterization that, for subpersons, becomes a 
circular indictment; "You are what you are in part because you originate from a certain kind of space, and 
that space has those properties in part because it is inhabited by creatures like yourself."  
35 Kevin Michael Kruse, White Flight: Atlanta and the Making of Modern Conservatism (Princeton: 
Princeton University Press, 2007), 44. 
 
36 Race: The Power of an Illusion. 
 
37 Rakesh Kochhar and Richard Fry, "Wealth Inequality Has Widened along Racial, Ethnic Lines since 
End of Great Recession," Pew Research Center, December 12, 2014, accessed November 3, 2017, 
http://www.pewresearch.org/fact-tank/2014/12/12/racial-wealth-gaps-great-recession/. 
 
38 Richard V. Reeves and Katherine Guyot, "Black Women Are Earning More College Degrees, but That 
Alone Won't Close Race Gaps," Brookings, December 08, 2017, accessed December 10, 2017, 
https://www.brookings.edu/blog/social-mobility-memos/2017/12/04/black-women-are-earning-more-
college-degrees-but-that-alone-wont-close-race-gaps/. 
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meaning those of the poor and minorities. 39 Black families who were able to pay on their own 
and find a willing seller often paid double or triple the homes’ value in segregated 
neighborhoods where they were not wanted. 40 When violent tactics, often met with a blind eye 
by law enforcement, were not successful, a racist yet rational response was to flee into the 
government subsidized suburbs, often taking essential services and resources with them.41 This 
essentially left a vacuum of low-valued property, lack of resources, and desperate economic 
straits for children and those raising them. The blame was misplaced onto the family and the 
community who were left to fix their own problems, alleviating expectations or demands of the 
state and justifying increased policing and surveillance, further victimizing the community 
including the children.42 
The policy of residential segregation places Black children on the negative side of 
UNICEF’s scale of Child Well being in at least three dimensions that break down into 
components and finally into indicators,43 creating circumstances where those most affected are 
                                                     
39 Abizeid, "Segregation Was No Accident." 
40 Race: The Power of an Illusion. 
41 Matthew D. Lassiter and Kevin M. Kruse, "The Bulldozer Revolution: Suburbs and Southern History 
since World War II. (Essay)," Journal of Southern History 75, no. 3 (2009): 704. 
 
42 Alex Kotlowitz, There Are No Children Here: The Story of Two Boys Growing up in the Other 
America (New York: Anchor Books, 1992). 
 
43 United Nation Children's Fund, UNICEF Child Well-Being in Rich Countries: A Comparative 
Overview, Innocenti Report Card 11, report, 2013, 5, accessed March 4, 2017, https://www.unicef-
irc.org/publications/pdf/rc11_eng.pdf. Dimension 1 is material well-being that covers monetary and 
material deprivation, dimension 2 is health and safety, includes infant mortality and child death between 
the ages of 1-19, Dimension 3 is education, Dimension 4 is behavior and risk which includes exposure to 
violence indicated by fighting or reporting being bullied, and dimension 5 is housing and environment 
including the indicator for homicide rate. The separations of this scale does not make it easy to connect 
one dimension to the next, particularly for African-American children where the areas of well being are 
so closely tied. For instance, homicide rate is separate from exposure to violence when that may not 
necessarily the case. There is no allowance for the nuanced ways that violence invade children’s lives 
especially when not physical or capture instances that don’t refer to a peer conflict such as police 
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often not the direct target of the policy. Nonetheless, one policy affects the following Child Well 
Being domains: material well being, health and safety, education, and housing and environment, 
all tied to processes that create home.44 The ways in which a singular policy, that is prematurely 
placed in our rearview as past racist segregationist practices, shape and color childhood and well 
being as a domino effect starting with housing/home. Residence determines the environment 
children are made to live in along with the inherited issues of health, safety, material resources, 
and quality of education available.  Though the Fair Housing Act was passed in 1968 to end 
housing discrimination, it has proved to be a failure and has not mitigated the effects of previous 
problematic policy .45  
Race based discrimination is the cornerstone that Black childhood is built upon are a 
breach of the tenets that form the basis of international children’s rights, “non-discrimination; 
best interests of the child; the right to life, survival, and development; and respect for the views 
of children.”46 In 2013 UNICEF’s reported that the U.S. was in the bottom four in child well-
being dimensions, the other three spots are the poorest countries surveyed. 47 
Home for Black children is the “palimpsest,”48 upon which race, policy, place, and time  
                                                     
brutality. Similarly, the Homicide rate and child death rate may have similar data as death rate doesn’t 
separate the causes.  
 
44 UNICEF, United Nations Children's Fund Child Well-being in Rich Countries, report, 2007, accessed 
March 4, 2012, https://www.unicef-irc.org/publications/pdf/rc11_eng.pdf. 
 
45 Douglas S. Massey, "The Legacy of the 1968 Fair Housing Act," Sociological Forum 30 (June 2, 
2015), accessed February 5, 2017, doi:10.1111/socf.12178. 
 
46 UNICEF, The State of the World’s Children Special Edition, 2009, 2.   
 
47 UNICEF, Child Well-Being in Rich Countries, 2013, 3. 
 
48 David Harvey, "Contested Cities: Social Process and Spatial Form," in The City Reader, ed. Richard T. 
LeGates and Frederic Stout (New York: Routledge, 2007), 234. “A series of layers constituted and 
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have been written upon. Regardless of how faint or well-hidden the original text appears to be, 
the impression is still present and has an effect on trajectory, hence the conditions of 
contemporary life for African-American children  in which a future is a luxury.49 Silent 
casualties held hostage by the way policy and problematized perception perpetuate and prop each 
other up, bound to the skeletons and scars of national and family history. The geography of 
segregation has been shaped through policy and economics over long periods of time, which 
isolates the victims removing them further from the mainstream, making it easier to confuse the 
effects with the causes.50  
Attached to home and community is that of education and schooling. The quality of 
education on the local level is still based on property taxes and the divisive practice of school 
zoning that perpetuates educational segregation as a result of residential segregation .51 The 
subsequent failure of low-income school districts feeds into “culture of poverty” theories which 
aid in minimizing the role of structural inequality.52 For poor youth of color, school has 
increased contact with the justice system as indiscretions are now met with handcuffs; the fear 
evoking young African-American male necessitates abusive policing practices wherever he may 
                                                     
constructed at different historical moments all superimposed upon each other.”  
 
49 Daniel Rosenberg and Susan Friend Harding, introduction, in Histories of the Future (Durham: Duke 
University Press, 2005), 5, 13. Rosenberg and Harding tie the future and present together and how the two 
inform each other as, “future narratives were also morality tales for the present.” Those constructed on the 
wrong side of morality, as Black children have been, are not afforded the future as a given or as a point in 
time that has yet to come.  
 
50 Robert Sampson, "Legacies of Inequality," in Social Stratification: Class, Race, and Gender in 
Sociological Perspective, ed. David B. Grusky (Boulder, CO: Westview, 2014). 
 
51 Jonathan Kozol, Savage Inequalities (New York: Crown Pub., 1991). 
 
52 Lewis, “The Culture of Poverty.”   
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be; a problem of presence53  
Yet and still there is grappling with and denial of prejudiced practices made 
simultaneously permanent and invisible through policy confounding the cause, effect, and 
context. The aggregate aids problematized perception, then acts as the definitive authority that is 
in accordance with and palatable to public opinion. However, public opinion is often in direct 
opposition to the understanding of those who are forced to endure the actual problem(s). These 
are the very same communities that experience over-policing. Residents are indiscernible from 
criminals and disproportionate incarceration rates further stratify and disenfranchise already 
marginalized populations.54  The policies that have adversely affected children are fundamental 
and provide the basis for their quality of life, or lack there-of, where interaction with various 
institutions and authority can be a detriment to their overall well-being rather than a benefit. 
Quality of life enforcement in cities around the country sees that this ideology has trickled down 
to youth of color in the same destructive manner, which may shed light on the inefficiency of 
systems charged with protecting children.55 An enforcement of quality of life without having to 
actually spend on increasing the quality of it.56  
                                                     
53 Jennifer Tilton and Project Muse, Dangerous or Endangered? Race and the Politics of Youth in Urban 
America / Jennifer Tilton. (New York: New York University Press, 2010). 
 
54 Bruce Western and Becky Pettit, "Incarceration and Social Inequality" (2014), in Social Stratification: 
Class, Race, and Gender in Sociological Perspective, ed. David B. Grusky, 4th ed. (Boulder, CO: 
Westview Press, 2014). 
 
55 David Rosner and Gerald Markowitz, "Race, Foster Care, and the Politics of Abandonment in New 
York City," American Journal of Public Health 87, no. 11 (1997), doi:10.2105/ajph.87.11.1844. 
 
56 Julia Cass et al., America's Cradle to Prison Pipeline: A Children's Defense Fund Report. (Washington. 
D.C.: Children's Defense Fund, 2007), 89, 239. As of 2007 states spent more on prisoners than students, 
on average. Expenditure on prisoners were three times that of public school students. The relationship of 
policy to budgets or the disconnect, is another area that needs to be re-examined in relation to children’s 
needs.  
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CHAPTER 3: THE INTERSECTIONS OF RACE AND CHILDHOOD 
 
African-American childhood holistically is both misrepresented and underrepresented as 
analysis is only through the lens of the Western middle class ideal that has become the standard. 
This way of knowing or understanding is precarious and a deficit-based threshold. Rather than 
scrutinizing the structural incongruences of race and childhood, the examination itself is limited 
by the oversimplification of the individual constructs themselves. The most recent and relevant 
research, looks at the relationship between racial bias, childhood, and gender. African-American 
youth have not historically been seen as children nor are they now even though they are hastily 
labelled as such.  
The area of adolescence, however, has undergone this scrutiny through a juvenile justice 
perspective.57 Yet adolescence comes after childhood and the analysis provides a good starting 
point to understand the relationship of African-American children to the space of childhood. 
Kenneth B. Nunn in “The End of Adolescence: The Child as Other: Race and Differential 
Treatment in the Juvenile Justice System,” through the context of juvenile justice and law 
enforcement interaction of Black children within these systems, provides a framework for the 
disparate treatment through a demarcated space of “dual otherness,” in which through oppression 
and legal control of African-American children, they are othered based on both age and race, 
occupying the lowest rung of the country’s racial and political power hierarchy. 58 Nunn 
explicitly states that Black children were still chattel when adolescence, the space between 
                                                     
57 Nunn, "The End of Adolescence.” 
 
58 Nunn, “The End of Adolescence,” 692. 
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childhood and adulthood, came into being (he locates the beginning as 1830), and therefore 
never entered this group. Instead, as legal control of African-American children as that of 
property continued up and through the ending of slavery, legal control was then transferred to the 
power s of the juvenile justice system. Passing the baton of control was possible through racist 
perception enacted and crystallized through policy, which in turn both reflected and reified 
negative racial stereotypes that continue to thrive in the criminalization of Black youth. Nunn 
argues that “the quality of otherness that engulfs African-American children define the 
boundaries of childhood, adulthood, delinquency, and crime” and “maybe treated in ways that 
would be unthinkable if white children were involved.”59 He posits that children are not safe 
from racism and beyond racism is the complicity of accepting the young Black male as “the 
antithesis of childhood,” thereby not worthy of its protections.60   
Another investigation of the perception of Black children is through social psychology 
where Atiba Goff in “The Essence of Innocence: Consequences of Dehumanizing Black 
Children,” identifies a gap between the relationship of racial bias, childhood, and impression of 
age or maturity. The focus is on public perception of Black boys’ interaction with law 
enforcement based on assumed culpability and estimation of the child’s age through an 
experimental model. The argument is based on the result of the “dehumanization,” of groups 
where “social protections from violence can be removed or reduced even when…[not] paired 
with explicit prejudice,” and their children do not receive age based protections, 61 similar to 
                                                     
59 Nunn, “The End of Adolescence,” 680.  
 
60 Nunn, “The End of Adolescence,” 695. See the connection of the term ‘superpredator,’in reference to 
adolescence in relation to the Black brute trope.  
 
61 Phillip Atiba Goff et al., "The Essence of Innocence: Consequences of Dehumanizing Black 
Children," Journal of Personality and Social Psychology 106, no. 4 (2014): 527, doi:10.1037/a0035663. 
The aforementioned violence refers to both “culturally and state-sanctioned violence.” 
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Nunn’s argument of the compounded otherness of Black children.62 The participants in Goff’s 
study were one hundred twenty-three university students and sixty urban police officers. The 
students were used to measure innocence across six age groups by race, resulting in an “age 
overestimation” of Black boys of 4.53years where innocence diminishes after the age of 9.63 The 
police officers had a slighter higher average age overestimation of 4.59 years.64 Pushing their 
image further away from that of child or children as they are perceived as adults at the age of 
thirteen and more culpable than white males in early adulthood.65   
Singularly, Epstein explores the gender divide of Black children in which gender does not 
control for bias. Rebecca Epstein,  in “Girlhood Interrupted: The Erasure of Black Girls’ 
Childhood,” extends Goff’s research on childhood and culpability to examine the overall 
perception of Black girls as adult-like in the context of the education system as well as juvenile 
justice when compared to their white counterparts.66 She describes this phenomenon as a 
“truncated age continuum” or as “adultification”.67 Epstein’s study was on Black girls and found 
                                                     
 
62 Nunn, “The End of Adolescence,” 680. 
 
63 Goff, "The Essence of Innocence,” 529. The age range is from 0-25 years, grouped as the following; 
“0-4, 5-9, 10-13, 14-17, 18-21, and 22-25.” Where Black children are seen as equally innocent as the next 
oldest age group and innocence at the fourteen-year age mark is measure the same as that of 18-21 year 
olds who are not Black. Innocence diminishing at the age of nine for Black children.  
 
64 Goff, "The Essence of Innocence,” 535. 
 
65 Goff, "The Essence of Innocence,” 541.  Defined up to the late 20’s.  
 
66 Rebecca Epstein, Jamilia J. Blake, and Thalia Gonzalez, "Girlhood Interrupted: The Erasure of Black 
Girls’ Childhood," Georgetown Center on Poverty and Inequality, June 27, 2017, accessed August 6, 
2017, http://www.law.georgetown.edu/academics/centers-institutes/poverty-inequality/upload/girlhood-
interrupted.pdf. 
 
67 Epstein, "Girlhood Interrupted,” 4. 
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a difference in outside perception starting at age five of perceived innocence.68 She defines 
adultification as a two-pronged approach where outside perception and stereotypes do not act 
alone in the subsequent effects on Black childhood, though perception is her focus. Maturity 
based on necessity is briefly introduced as an additional consideration as “a process of 
socialization, in which children function at a more mature developmental stage because of 
situational context and necessity, especially in low-resource community environments.”69 
Through surveying attitudes toward Black girls Epstein finds that behavior is seen as deliberate 
and contrary to the lack of maturity attributed to childhood.70 Not discussed but notable is that 
when placed in relief to Goff’s findings, Black boys have almost twice as long to be seen under 
the guise of innocence.  
 Similar to Goff, Andrew Todd’s study of Black boys, “Does Seeing Faces of Young 
Black Boys Facilitate the Identification of Threatening Stimuli?” is through psychology as a way 
to understand if the stereotype of Black men as a threat applies to children. Particularly how 
racial stereotypes lead to random objects in the possession of Black men to be perceived as 
weapons, and whether or not the same occurs with Black boys.71 As a foundation for the 
                                                     
68 Epstein "Girlhood Interrupted,” 2. 
 
69 Epstein, "Girlhood Interrupted,” 4. Though not explored in this text, this is closely related to policies of 
housing segregation based on race which assisted in concentrating and perpetuating poverty where 
residents are over policed.  For the children, this carries over into schools through policies such as zero-
tolerance. Epstein however does discuss the disparate discipline and expulsion rates for Black girls for the 
same same behaviors as their white counterparts, though does not specifically name a policy.  
 
70 Epstein, “Girlhood Interrupted,” 2. “This phenomenon, which effectively reduces or removes the 
consideration of childhood as a mediating factor in Black youth’s behavior.”  
 
71 Andrew R. Todd, Kelsey C. Thiem, and Rebecca Neel, "Corrigendum: Does Seeing Faces of Young 
Black Boys Facilitate the Identification of Threatening Stimuli?" Psychological Science 27, no. 12 
(2016), doi:10.1177/0956797616678204. 
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experiment, Todd notes connections between previous research findings of negative stereotyping 
of Black infants in a 2009 study and those of Black children  up to fifth grade in a 2012 study.72 
Using Goff’s experimental findings, Todd also focuses on the age of five.  The results show that, 
“consistently…[briefly] presented faces of young Black boys led to claims of having seen a gun 
when there was none,” amongst the participants who are white undergraduates.73 Overall the 
“findings suggests that youth may not be insufficient to disarm the threat associated with Black 
men; implicit biases commonly observed for Black men appear to generalize even to young 
Black boys”.74  
What existing literature alludes to but does not say is, that as it stands African-American 
childhood, it is not definable. Black childhood is a space that defies the static identification or 
consistent measurement that we are comfortable and familiar with. On the contrary, the 
perimeters for Black children are ever-shifting, without proper points of location; mercurial. The 
aggregate of the external forces keeps Black childhood unsettled and with unsuspected, 
undiscernible end(s). Overwhelmingly this research is limited to the context of justice system 
interaction, implicit bias, and perceived criminality which undermines the relationship of 
structural and individual racism that is by no means stationary.  The interaction of overt and 
covert racism places Black children at the whim of whoever is perceiving them. Still, there is no 
location of Black Childhood as it only exists in opposition to white childhood and is thereby not 
clearly defined. 
                                                     
72 Todd, “Does Seeing Faces of Young Black Boys Facilitate the Identification of Threatening 
Stimuli?" 391.  
 
73 Todd, “Does Seeing Faces of Young Black Boys Facilitate the Identification of Threatening 
Stimuli?" 389. 
74 Todd, “Does Seeing Faces of Young Black Boys Facilitate the Identification of Threatening Stimuli?" 
391.  
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Childhood in an instant, for Black children, can be revoked without any input from the 
child; Black childhood functions, or fails to, capriciously and externally to that of the child.75  
Young Black boys being seen as less innocent and as a threat instantaneously is horrifying but 
consistent.76 This denial of childhood has proven to be not only dangerous but fatal.77 History 
has shown that there is no force too extreme to be enacted upon black bodies; lynching, 
castration, blunt force trauma, dogs, hoses, and bullets are all reasonable  and acceptable in the 
face of racialized fear,78 or attempt at control.79 Black children have not been and are not deemed 
worthy of safeguarding from these forms of violence. 
What is missing is a connection of  or “age overestimations”80 to policy that reflects, 
reinforces, and fuels the phenomenon of Black childhood or lack there of.  While Epstein’s take 
allows for more nuance outside the interaction with law-enforcement it appears to still operate 
from the assumed linearity of childhood which has not been supported by and is contrary to 
evidence. Necessity based maturity connects the experience of the Black child to the proper 
context of inherited circumstances that previously racist policy including  that coded in class, 
                                                     
75 Nunn, “The End of Adolescence,” 691.  
 
76 Goff, "The Essence of Innocence,” 529; Todd, “Does Seeing Faces of Young Black Boys Facilitate the 
Identification of Threatening Stimuli?" 391. 
 
77 Todd, “Does Seeing Faces of Young Black Boys Facilitate the Identification of Threatening Stimuli?" 
384.   
 
78 Rebecca Stone and Kelly M. Socia, "Boy with Toy or Black Male with Gun: An Analysis of Online 
News Articles Covering the Shooting of Tamir Rice," Race and Justice, 2017, 
doi:10.1177/2153368716689594. 
 
79 David G. Embrick, "Two Nations, Revisited: The Lynching of Black and Brown Bodies, Police 
Brutality, and Racial Control in a ‘Post-Racial’ Amerikkka," Critical Sociology 41, no. 6 (2015): 836, 
doi:10.1177/0896920515591950. 
 
80 Goff, "The Essence of Innocence,”528. 
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created and continues to perpetuate in communities with low resources. 81  While much of the 
focus is on law enforcement interaction, the policies that have and do work in conjunction to 
mystify the criminalization of black children and increase their contact with justice agencies 
stem from the foundation of race, family, and home. The sum total of the policies could provide 
the proper context of Epstein’s accelerated maturation. What would be found through examining 
the context further through the myriad of Ways black childhood has been denied? The external 
forces of perception and circumstances leave little space for childhood and can paralyze agency. 
Especially when considering the need to discuss how race and racism cannot simply be 
dismissed as past problems. Rather the problem is addressed through implicit bias and 
experimental models. 
 Implicit undermines the reality of our national narrative that has underwritten simple 
symbolic meaning to speed up processes of racialized knowledge, 82 with the sentiment that 
racism is only such if it is overt or intentional. The shared aim of the social constructions of race 
and childhood are to justify and reinforce the existing power structure. Neither childhood nor 
race is a natural or neutral space; rather both occur and persist in the creviced joints of the 
hierarchal arrangement.83  For African-American children, childhood is an exclusionary class 
reserved as the training ground for future citizens; understudies of a role they will never be 
expected to perform let alone audition for.84  
                                                     
81 Epstein, “Girlhood Interrupted,” 2. 
 
82 Winant, Racial Conditions, 24. 
 
83 Nunn, “The End of Adolescence,” 682.  
 
84 Evelyn Nakano Glenn, "Understanding American Inequality," in Unequal Freedom: How Race and 
Gender Shaped American Citizenship and Labor (Cambridge: Harvard University, 2004), 243, 261.; 
Mills, The Racial Contract, 51. See passage for connection to race and citizenship. “Finally, there is the 
microspace of the body itself (which in a sense is the foundation of all the other levels), the fact, to be 
 23 
CHAPTER 4: METHODS, RESULTS, DISCUSSION 
 
 
To better understand the way black children and youth are perceived, I looked at the 
social media reactions to three separate cases of physical harm, two were actual and the other 
was a verbal threat. Data gathered from social media, specifically news sources with public 
Facebook pages, can provide important insight into public opinion of sensitive topics. 85  When it 
comes to the perception of Black children, there is a disconnect between what is said and what is 
done. Overt displays of racial bias against children is not acceptable and I highly doubt that 
many would be willing to admit it or even believe it is true.86 Yet, America’s past and present 
implies that violence against black children is sanctioned and even celebrated.87 Social media 
gives widespread and nearly instantaneous access to certain instances of trauma inflicted upon 
Black children. Despite the availability of evidence and reoccurrence, there is a failure to either 
recognize or admit that this is indeed a pattern rather than individual, isolated events.  
Facebook as a source is a good example of the privilege of protection and the value of 
                                                     
dealt with in greater detail later, that the persons and subpersons, the citizens and noncitizens, who inhabit 
these polities do so embodied in envelopes of skin, flesh, hair. The nonwhite body carries a halo of 
blackness around it which may actually make some whites physically uncomfortable.” 
 
85 Stone, “Boy with a Toy.” Stone’s study analyzed online media coverage and narrative of a twelve-year-
old Black boy killed by police. This study will however look at public reaction to acts of violence against 
Black children reported on public online media stories.  
 
86 Raymond M. Lee, introduction, in Unobtrusive Methods in Social Research (Philadelphia: Open 
University Press, 2000), 5. 
 
87Wilma King, African American Childhoods: Historical Perspectives from Slavery to Civil 
Rights (Basingstoke: Palgrave Macmillan, 2007), 147-48; BBC, "Gun That Killed Trayvon Martin 'Makes 
$250,000 for Zimmerman'," BBC News, May 22, 2016, accessed January 9, 2018, 
http://www.bbc.com/news/world-us-canada-36354206. King discusses the spectacle of lynching both 
through witnessing live and through postcards or photos sent and shared to those not present. The gun 
used to kill Trayvon Martin is also a memento/ souvenir of trauma and violence that Black children have 
been subject to. The gun was sold for a quarter of a million dollars and one of the potential buyers was a 
woman who intended to gift the gun to her son for his birthday.  
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participation in the discourse. ProPublica produced a report on employee training at Facebook to 
evaluate and remove hate speech based on an internal algorithm of protected groups. An actual 
training slide revealed that white Men were to be protected while Black children are/were not 
because children are considered a “subset” under the guidelines.88   Users, however, are afforded 
protection and the benefit of the doubt in case public versus private is not clear. For instance, an 
adult user posting in a negative manner towards black children can expect protections that the 
Black child cannot.89  Even videos depicting violence against Black children which go viral 
quickly are allowed with little regard for the damage that is caused90 and exacerbated when the 
dialogue is controlled by those least affected.91  Essentially minimizing the pattern and frequency 
of victimized communities that have been saying the same thing for decades to little avail.92  
Using qualitative data through case-oriented, non-participant observation93 of public 
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2017, https://www.facebook.com/about/privacy. 
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October 06, 2016, accessed March 28, 2018, https://www.pbs.org/newshour/nation/column-trauma-
police-dont-post-videos.  
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93 Leanne Townsend and Claire Wallace, "Social Media Research: A Guide to Ethics," SEENPM, July 12, 
2016, accessed January 13, 2018, http://seenpm.org/social-media-research-guide-ethics/. 
 
 25 
behavior online,94 to analyze the sentiment that black children elicit, in contradiction to  the 
beliefs regarding safety and protections of childhood. Multinomial variable based analysis based 
on physical appearance in the categories of gender (male, female, or unknown) and race (Asian, 
Black, Brown or person of color with unknown ethnic origin, Latino, White, White and/or 
Latino, and unknown) to capture the demographic of participants in the discussion. Multinomial 
variables will also be used to identify where commenters placed blame in the incidents, whether 
on the victim, the perpetrator(s), equal responsibility or undeclared within the context of the 
thread.  
Conversational/text analysis is used to show the frequency that the children involved in 
the cases are referred to as children or related terms implying a power over dynamic in the CL or 
Child Language category based on a scale of zero to four ranging from neutral to negative. Zero 
represents no mention or implication, one is an explicit mention or reference such as child, kid, 
etc., two implies age group or power dynamic such as student, minor, etc., three is explicitly 
negative such as punk, and four indicates there is no differentiation between the child victim and 
adult or the existing power dynamic. A similar scale is used in the RL or racial language 
category scored from zero to four going from covert racism to overt racism based on the 2005 
Active/Passive Racism Pyramid created by the Safehouse Progressive Alliance for 
Nonviolence95 and the 2016 adapted Overt/Covert White Supremacy pyramid.96 Zero means 
                                                     
94 Megan A. Moreno, Natalie Goniu, Peter S. Moreno, and Douglas Diekema. "Ethics of Social Media 
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95 Safehouse Progressive Alliance for Nonviolence. Building a Multi-Ethnic, Inclusive & Antiracist 
Organization-Tools for Liberation Packet for Anti-Racist Activists, Allies, & Critical 
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96 Winchester, Sarah. "How Does White Supremacy Survive an Education?" The Huffington Post. August 
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neutral, no racial language or reference, one indicates awareness or indicating that racism is 
involved, etc., two indicates denial of racism, color blind, etc., three indicates means not 
believing the experiences of people of color, fear and response to  people of color as justified, 
etc., and four is representative of explicitly racist commentary such as racial slurs, seeing Black 
as dangerous, racially coded language like referring to the child as a thug, etc. See Figure 1 and 
Figure 2 for further breakdown of the scale according to the modifications for the purposes of 
this study. 
 
Figure 1: Acts and Omissions. Safehouse Progressive Alliance for Nonviolence. Building a 
Multi-Ethnic, Inclusive & Antiracist Organization-Tools for Liberation Packet for Anti-Racist 
Activists, Allies, & Critical Thinkers. 2005 
 
 
 
                                                     
23, 2017. Accessed January 7, 2018. https://www.huffingtonpost.com/entry/how-does-white-supremacy-
survive-an-education_us_59989344e4b033e0fbdec4ad. Modified pyramid credited to Ellen Tuzzolo.  
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Figure 2 Adapted by: Ellen Tuzzolo (2016). How does White Supremacy Survive an Education. 
https://www.huffingtonpost.com/entry/how-does-white-supremacy-survive-an-
education_us_59989344e4b033e0fbdec4ad 
 
Case Studies 
 
For the purpose of critically examining public perceptions of Black children, I chose to 
use three very different cases in which children were involved in harmful incidents that were 
reported by public news outlets on FaceBook. The children involved vary in age, gender, and 
geographic location. The focus was not on the analysis of the text of the articles or the way in 
which they were reported, but instead to the reactions and commentary of those witnessing the 
acts and their contribution to the discussion. All three events and the subsequent pages and 
comments are accessible via a Google search and viewable without logging into FaceBook. 
The cases and analysis of responses are chronological in the order of occurrence and posted 
comments. I chose incidents that were non fatal, though one likely could have been, to limit the 
number of comments to a reasonable data set.  
The comments are from five separate outlets, which are not equally distributed amongst 
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the incidents as the first case took place in 2015, with a combined total of six hundred and thirty 
separate comments (not necessarily the same number of respondents). The public pages were 
those that reported on the events early in an attempt to understand initial reactions. 
The data is presented in a way to anonymize those who commented and responded. Aside from 
my best estimation of   race and gender, which admiringly is not very precise based on physical 
appearance in profile pictures that appear next to the comments, there are no other identifiable 
indicators for the individuals. For those without profile pictures race and gender variables are 
unknown unless gender could be possibly determined through names stereotypically associated 
to a specific gender. Other data collected but not analyzed for specific analysis were the number 
of times the individual posted throughout the thread and the number of likes or other reaction 
emojis the post generated. 
 
Case One: Texas 
The first case, which is mentioned by Epstein,97 is the oldest and took place in June of 
2015 in McKinney, Texas between a fifteen-year-old girl, Dajerria Becton and a 
responding police officer. The incident was initiated after a resident call to law enforcement 
regarding a disturbance at a pool party hosted by a community teen. The local residents disagree 
on whether or not the party was authorized and the call followed after a physical altercation 
between white parents and Black teens attending the party.  
Along with the article, the Guardian US published a video captured by a fellow party-
goer of the violence that ensued.98 The white male officer, Eric Casebolt, is seen pushing the 
                                                     
97 Epstein, “Girlhood Interrupted,” 13.   
 
98 Tom Dart and Amanda Holpuch, "Texas Pool Party Incident: Teen in Video Says Officer Was 
Provoked by 'Rudeness'," The Guardian, June 08, 2015, accessed August 30, 2017, 
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bikini clad teenage girl down, shoving her face into the ground, and placing a knee into her back 
while pulling her braids. When her peers attempt to intervene, the police officer pulls his service 
weapon and waves it at them before continuing to handcuff the teen, who is at this point still on 
the ground under the officer. The victim was not involved in the earlier altercation that the 
officers were responding to. 
Case one consists of a total of one hundred and five comments from a single news source. 
Broken down by gender, 68.57% or seventy-two of the comments were posted by males, 26.67% 
or twenty-eight comments posted by females, and 4.76% or five comments were posted by those 
in which gender is unknown. Total comments disaggregated by racial categories are as follow: 
Asian- one comment or 0.95%, Black- eight or 7.62%, persons of color of unknown ethnic 
group- four or 3.81%, Latino- four or 3.81%, White- fifty-nine or 56.19%, and persons of 
unknown ethnicities without profile pictures or indicators- twenty-nine or 27.62%.  
 
Child Language 
Under the child language or CL category 47.62% of responses received a score of zero, 
19.05% received a score of one, 2.86% received a score of two, 4.76% received a score of three, 
and 25.71% received a score of four. Child language results from male commenters are as 
follows: 43.06% received a score of zero, 18.06% received a score of one, 1.39% received a 
score of two, 6.94% received a score of three, and 30.56% received a score of four. Of the 
female comments 50% received a score of zero, 25% received a score of one, 7.14% received a 
score of two, zero female responses received a score of three, and 17.86% received a score of 
                                                     
https://www.theguardian.com/us-news/2015/jun/08/texas-pool-party-police-dajerria-becton-eric-casebolt-
rude. 
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four.  
The child language score category separated by race yielded the following results, 100% 
of Asian commenters (in this case a single person or 0.95% of the overall commenters) received 
a score of four. Of Black respondents 62.50% received a score of zero and the remaining 37.50% 
received a score of one. Amongst persons of color with unknown ethnic origin (coded as Brown 
on the data total sheet in the appendix), 25% received a score of zero and the remaining 75% 
received a score of one; please note that there are only four persons in this racial category. 
Seventy-five percent of the Latino responses scored a zero and the remaining 25% received a 
score of one (in this case there are four total persons in this category). Those without profile 
pictures are under the Unknown category of which 62.07% received a score of zero, 13.79% 
received a score of one, 3.45% received a score of two, and 20.69% received a score of four. 
Amongst White commenters 38.98% scored a zero, 15.25% scored a one, 3.39% scored a two, 
8.47% scored a three and 33.90% scored a four. See Table 1 below for additional details on 
Child Language by race and gender of commenter.  
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Table 1 Child Language by Race and Gender  
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Racial Language 
Under the racial language or RL category 35.24% of responses received a score of zero, 
20.95% received a score of one, 13.33% received a score of two, 25.71% received a score of 
three, and 4.76% received a score of four. Racial language results from male commenters are as 
follows: 32.88% received a score of zero, 17.81% received a score of one, 10.96% received a 
score of two, 32.88% received a score of three, and 5.48% received a score of four. Of the 
female comments 46.43% received a score of zero, 17.86% received a score of one, 17.86% 
received a score of two, 10.71% received a score of three, and 7.14% received a score of four.  
The racial language score category separated by race yielded the following results, 100% 
of Asian commenters received a score of three. Of Black respondents 75% received a score of 
zero and the remaining 25% received a score of two. Amongst persons of color with unknown 
ethnic origin 100% received a score of one. Fifty percent of the Latino responses scored a zero 
and the remaining 50% received a score of two. For those listed as Unknown 28% received a 
score of zero, 38% received a score of one, 17% received a score of two, 10% received a score of 
three and 6.90% received a score of four. Amongst White commenters 36% scored a zero, 12% 
scored a one, 8% scored a two, 39% scored a three and 5.08% scored a four. See Table 2 below 
for additional details on Racial Language by race and gender of commenter.  
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Table 2 Racial Language by Race and Gender  
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Blame 
The blame or BL category shows that 30.48% of all comments blame the victim (V), 
45.71% blame the perpetrator (P), 0.95% see blame as equal (E) between both parties, and 
22.86% were undecided, undeclared or unrelated (U). By gender 38.89% of males blame the 
victim, 38.89% blame the perpetrator, and 22.22% were undecided, undeclared, or unrelated. Of 
the female comments 14.29% blame the victim, 53.57% blame the perpetrator, 3.57% see equal 
culpability, and 28.57% were undecided, undeclared, or unrelated. One hundred percent of the 
Unknown gender category blamed the perpetrator. When broken down by race 100% Asian 
responses blamed the victim. Amongst Black comments 37.50% blamed the perpetrator and 
62.50% were undecided, undeclared, or unrelated. Seventy-five percent of the persons of color 
category blamed the perpetrator and the remaining 25% were undeclared. Amongst Latino 
comments 25% blamed the victim, 25% blamed the perpetrator, and 50% were undeclared or 
undecided. Within the Unknown category 17.24% blamed the victim, 62.52% blamed the 
perpetrator, and 17.24% undeclared. For White comments 42.37% blamed the victim, 37.29% 
blamed the perpetrator, 1.69% saw blame as equal, and 18.64% were undecided or unrelated. See 
Table 3 below for additional details on Blame by race and gender of commenter. 
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Table 3 Blame by Race and Gender  
 
 
Case Two: New Hampshire 
The second case occurred in September of 2017 in Claremont, New Hampshire, the 
unidentified victim was an eight-year-old biracial boy. According to the grandmother of the 
victim as told to, the child was assaulted while playing in his neighbor with a group of older kids 
and teens “when the teens began calling him racial epithets and throwing rocks and sticks at his 
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legs,”.99 The teens then placed a rope around the child’s neck after climbing up on a picnic table 
and pushed him off. He swung several times from the tree and was able to free himself. His 
eleven-year-old sister witnessed the incident. 
At the time of the report the perpetrators were not identified because they are also 
juveniles. While the Police chief stated that the crime was being investigated, there was no 
mention of an arrest in connection to the allegations. The story included photos of the child’s 
neck with what appears to be ripe burns posted by his mother on FaceBook. The comments 
regarding this case are from two separate public news FaceBook pages.100 
Case two consists of a total of two hundred and seventy-five comments from two news 
sources. Broken down by gender 28.36% or seventy-eight of the comments were posted by 
males, 64.73% or one hundred and seventy-eight comments posted by females, and 5.82 % or 
sixteen comments were posted by those in which gender is unknown, and 1.09% or three 
comments posted by those who appear as a male/female couple in the profile picture. Total 
comments disaggregated by racial categories are as follow: Asian- one comment or 0.36%, 
Black- thirteen or 4.73 %, Latino- six or 2.18%, White- two hundred or 72.73%, persons of 
unknown ethnicities without profile pictures or indicators- fifty-three or 19.27%, and two 
persons or 0.73% who appear White and/or Latino. 
 
                                                     
99 Dialynn Dwyer and Erica Yee, "New Hampshire Family Says 8-year-old Biracial Boy Injured After He 
Was Hung from a Tree," Boston.com, September 11, 2017, accessed September 26, 2017, 
https://www.boston.com/news/local-news/2017/09/11/new-hampshire-family-says-8-year-old-biracial-
boy-was-hung-from-a-tree. 
 
100 AP, "Biracial Boy Pushed off Table with Rope around Neck, Family Says," CBS News, September 12, 
2017, accessed September 28, 2017, https://www.cbsnews.com/news/new-hampshire-teens-boy-table-
rope-neck-family/. 
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Child Language 
Under the child language or CL category 61.09% of responses received a score of zero, 
27.27% received a score of one, 1.09% received a score of two, and 10.55% received a score of 
four. Child language results from male commenters are as follows: 67.95% received a score of 
zero, 19.23% received a score of one, 2.56% received a score of two, and 10.26% received a 
score of four. Of the female comments 58.99% received a score of zero, 29.78% received a score 
of one, 0.56% received a score of two, zero female responses received a score of three, and 
10.67% received a score of four. Within the Unknown category 56.25 % received a score of zero, 
31.25% received a score of one, and 12.50% received a score of four. Of those listed as Couple 
33.33% received a score of zero and the remaining 66.66% received a score of one. 
The child language score category separated by race yielded the following results, 100% 
of Asian commenters (in this case a single person or 0.36% of the overall commenters) received 
a score of zero. Of Black respondents 53.85% received a score of zero and the remaining 46.15% 
received a score of one. There were no persons of color with unknown ethnic origin in this 
comment thread.  The Latino responses that scored a zero are 66.67% and the remaining 33.33% 
received a score of one (in this case there are a total of six persons in this category). Those 
without profile pictures are under the Unknown category of which 64.15% received a score of 
zero, 30.19% received a score of one, and 5.66% received a score of four. Amongst White 
commenters 60.50% scored a zero, 25% scored a one, 1.50% scored a two, and 13% scored a 
four. There were two comments from the White and/or Latino category of which 50% received a 
score of zero and the remaining 50% received a score of one. See Table 4 below for additional 
details on Child Language by race and gender of commenter.  
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Table 4 Child Language by Race and Gender  
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Racial Language 
Under the racial language or RL category 46.18% of responses received a score of zero, 28% 
received a score of one, 11.64% received a score of two, 14.18% received a score of three, and 0% 
received a score of four. Racial language results from male commenters are as follows: 35.90% received a 
score of zero, 34.62% received a score of one, 10.26% received a score of two, 19.23% received a score 
of three, and none received a score of four. Of the female comments 51.12% received a score of zero, 
24.16% received a score of one, 13.48% received a score of two, and 11.24% received a score of three. 
Within the Unknown category 43.75% received a score of zero, 31.25% received a score of one, and the 
remaining 25% scored a three. Under the couple category 33.33% scored a zero and the remaining 
66.67% scored a one.  
The racial language score category separated by race show the following results, 100% of the 
Asian comments, in this case one, received a score of zero. Of Black respondents 46.15% received a score 
of zero and the remaining 53.85% received a score of one. The Latino responses were 33.33% scoring a 
zero and 66.67% scoring a one. Amongst White comments 47% scored a zero, 25.50% scored a one, 
13.50% scored a two with no scores of four. The two White and/or Latino comments were split evenly 
between the score of one and the score of three. Within the Unknown category 43.40% scored a zero, 
28.30% scored a one, 9.43% scored a two, 18.87 scored a three with no scores of four. Table 5 
below for additional details on Racial Language by race and gender of commenter.  
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Table 5 Racial Language by Race and Gender 
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Blame 
The blame or BL category shows that 2.91% of all comments blame the victim (V), 
46.91% blame the perpetrator (P), 0% see blame as equal (E) between both parties, and 50.18% 
were undecided, undeclared or unrelated (U). By gender 2.56% of males blame the victim, 
39.74% blame the perpetrator, and 57.69% were undecided, undeclared, or unrelated. Of the 
female comments 3.37% blame the victim, 49.44% blame the perpetrator, and 47.19% were 
undecided, undeclared, or unrelated. Half of the Unknown gender category blamed the 
perpetrator and half fell under undecided, undeclared or unrelated. Responses by race show that 
the single Asian response blamed the perpetrator. Amongst Black comments 38.46% blamed the 
perpetrator and 61.54% were undecided, undeclared, or unrelated. Amongst Latino comments 
33.33% blamed the perpetrator, and 66.67% were undeclared or undecided. Within the Unknown 
category 0% blamed the victim, 41.51% blamed the perpetrator, and 58.49% undeclared or 
unrelated. For White comments 4% blamed the victim, 49% blamed the perpetrator, 47% were 
undecided or unrelated. The White and/or Latino group were split evenly between blame on part 
of the perpetrator and undeclared or unrelated. See Table 6 below for additional details on Blame 
by race and gender of commenter.  
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Table 6 Blame by Race and Gender 
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Case Three: Georgia 
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The third and final case is the most recent from Atlanta, Georgia in November of 2017. The 
victim is an unidentified male high school junior who was threatened by his white male physics 
teacher. The teacher’s comment was recorded in a short video, in which the victim is not visible, 
hyperlinked within the article. The following is my transcription of the audio from the video in 
which teacher Paul Hagan is recorded saying: 
 
I’m dead serious dude. You screw with me, you gonna be in big ass trouble, okay.  
Don’t smile at me man, okay. That’s how people like you get shot and killed. I got  
a bet. I bet by the time you’re twenty-one somebody’s gonna put a bullet right in 
 your head, (a student is heard gasping in the background) okay. And it might be  
me who the one that does it (a student is heard gasping in the background). 101 
 
 
The incident occurred while class was in session as other students looked on. Comments were 
collected from two public news pages.  
Case three consist of a total of two hundred and fifty comments from two news sources. 
Broken down by gender 33.20% or eighty-three of the comments were posted by males, 63.20% 
or one hundred fifty-eight comments posted by females, and 3.60% or nine comments were 
posted by those in which gender is unknown. Total comments disaggregated by racial categories 
are as follow: Asian- two comments or 0.80%, Black- eighty-two or 32.80%, persons of color of 
unknown ethnic group- one or.40%, Latino- two or .80%, White- ninety-five or 38%, persons of 
unknown ethnicities without profile pictures or indicators- fifty-six or 22.40%, and twelve 
persons or 4.80% who appear White and/or Latino.  
                                                     
101 Brittany Miller, "A Mother Says Her Son's Teacher Threatened Her Son in Class," CBS46, November 
7, 2017, section goes here, accessed November 10, 2017, 
https://www.facebook.com/CBS46/posts/10155881227726252.; Tribune Media Wire, "Video Shows 
Teacher Telling Student He Might 'Put a Bullet' in His Head," WTKR.com, November 08, 2017, accessed 
November 10, 2017, http://wtkr.com/2017/11/08/video-shows-teacher-telling-student-he-might-put-a-
bullet-in-his-head/. 
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Child Language  
Under the child language or CL category 58.80% of responses received a score of zero, 
14% received a score of one, 6.40% received a score of two, and 2.80% received a score three, 
and 19.20% received a score of four. Child language results from male commenters are as 
follows: 53.01% received a score of zero, 12.05% received a score of one, 4.82% received a 
score of two, 2.41% received a score of three, and 27.71% received a score of four. Of the 
female comments 59.49% received a score of zero, 15.19% received a score of one, 6.96% 
received a score of two,3.16% female responses received a score of three, and 15.19% received a 
score of four. Within the Unknown category 55.56% received a score of zero, 11.11% received a 
score of one, 11.11% scored a two, and 22.22% received a score of four.  
The child language score category separated by race yielded the following results, 50% of 
Asian comments (in this case two persons), received a score of zero and the remaining 50% 
received a score of four. Of Black respondents 62.20% received a score of zero, 19.51% scored a 
one, 3.66% received a score of two, 4.88% scored a three, and 9.76% received a score of four. 
There was one persons of color with unknown ethnic origin in this comment thread and the score 
was a three.  Of the two Latino responses one comment received a score of zero and the other 
received a score of four. From those under the Unknown category 62.50% received a score of 
zero, 7.14% received a score of one, and 3.57% received a score of two, 1.79% received a three, 
and 25% scored a four. Amongst White commenters 53.68% scored a zero, 10.53% scored a one, 
10.53% scored a two, 2.11% scored a three, and 23.16% scored a four. Within the comments 
from the White and/or Latino category of which 33.33% received a score of zero, 41.67% scored 
a one, 8.33% received a score of two, and the remaining 16.67% received a score of four. See 
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Table 7 below for additional details on Child Language by race and gender of commenter.  
Table 7 Child Language by Race and gender 
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Racial Language 
 Under the racial language or RL category 56.80% of responses received a score of 
zero, 10% received a score of one, 6.80% received a score of two, 20% received a score of three, 
and 6.40% received a score of four. Racial language results from male commenters are as 
follows: 42.17% received a score of zero, 10.84% received a score of one, 3.61% received a 
score of two, 33.73% received a score of three, and 9.64% received a score of four. Of the female 
comments 63.29% received a score of zero, 10.13% received a score of one, 8.86% received a 
score of two, 13.29% received a score of three, and 4.43% received a score of four. Within the 
Unknown category 77.78% received a score of zero, 11.11% received a score of three, and the 
remaining 11.11% scored a four.  
The racial language score category separated by race yielded the following results, 50% 
of Asian commenters received a score of zero with the other half scoring a three. Of Black 
respondents 57.32% received a score of zero and the remaining 21.95% received a score of one, 
7.32% scored a two, 9.76% received a score of three, and 3.66% received a score of four. Half of 
the Latino responses scored a zero and the remaining 50% received a score of three. For those 
listed as Unknown 53.37% received a score of zero, 8.93% received a score of one, 5.36% 
received a score of two, 21.43% received a score of three and 10.71% received a score of four. 
Amongst White commenters 57.89% scored a zero, 0% scored a one, 8.42% scored a two, 
25.26% scored a three and 6.32% scored a four. The single person of color of unknown ethnic 
origin scored a four. For those under White and/or Latino 66.67% scored a zero, 25% scored a 
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three, and 8.33% received a score of four. See Table 8 below for additional details on Racial 
Language by race and gender of commenter.  
Table 8 Racial Language by Race and Gender 
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Blame 
The blame or BL category shows that 20% of all comments blame the victim (V), 52% 
blame the perpetrator (P), 3% see blame as equal (E) between both parties, and 24.40% were 
undecided, undeclared or unrelated (U). By gender 39.76% of males blame the victim, 31.33% 
blame the perpetrator, 3.61% see equal blame, and 25.30% were undecided, undeclared, or 
unrelated. Of the female comments 8.86% blame the victim, 63.39% blame the perpetrator, 
3.80% see equal culpability, and 24.05% were undecided, undeclared, or unrelated. Of the 
Unknown gender category 33.33% blamed the victim, 44.44% blamed the perpetrator, none saw 
both parties as equally responsible, and 22.22% were undecided, undeclared, or unrelated. 
 When broken down by race 50% of Asian responses blamed the perpetrator and the other 
50% were undeclared, or unrelated comments. Amongst Black comments 12.20% blamed the 
victim, 63.41% blamed the perpetrator, 2.44% saw equal blame, and 21.95% were undeclared, or 
unrelated. One hundred percent of the persons of color category blamed the victim (a single 
comment). Of the two Latino comments of the 50% blamed the victim and the other half were 
undeclared or undecided. Within the Unknown category 26.79% blamed the victim, 44.64% 
blamed the perpetrator, 1.79% saw equal blame, and 25.79% were undeclared or unrelated. For 
White comments 23.16% blamed the victim, 49.47% blamed the perpetrator, 5.26% saw blame 
as equal, and 22.11% were undecided or unrelated. For White and/or Latino comments 16.67% 
placed blame on the victim, 50% on the perpetrator, 8.33% as equal blame, and 25% undeclared 
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or unrelated. See Table 9 below for additional details on Blame by race and gender of 
commenter.  
Table 9 Blame by Race and gender 
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Totals 
The total number of comments sampled are six hundred and thirty across the three cases. 
By gender, 39.68% or two hundred thirty-three of the comments were posted by males, 57.78% 
or three hundred sixty-four comments posted by females, 4.76% or thirty comments were posted 
by those in which gender is unknown, and 0.48% or three comments posted by those who appear 
as a male/female couple in the profile picture. Total comments disaggregated by racial categories 
are as follow: Asian- four comments or 0.63%, Black- one hundred three or 16.35%, persons of 
color of unknown ethnic group- five or .79%, Latino- twelve or 1.90%, White- three hundred 
fifty-four or 56.19%, persons of unknown ethnicities without profile pictures or indicators- one 
hundred thirty-eight or 21.90%, and fourteen persons or 2.22% who appear White and/or Latino. 
 
Child Language by Gender  
Under the child language or CL category 57.14% of all responses received a score of 
zero, 20.63% received a score of one, 3.49% received a score of two, and 1.90% received a score 
three, and 16.51% received a score of four. Child language results from male commenters are as 
follows: 54.94% received a score of zero, 16.31% received a score of one, 3% received a score 
of two, 3% received a score of three, and 22.75% received a score of four. Of the female 
comments 58.52% received a score of zero, 23.08% received a score of one, 3.85% received a 
score of two, 1.37% female responses received a score of three, and 13.19% received a score of 
four. Within the Unknown category 63.33% received a score of zero, 20% received a score of 
one, 3.33% scored a two, 0% scored a three, and 13.33% received a score of four. Of the 
comments under the category of couple (a total of three), 33.33% scored a zero, while the 
remaining 66.67% scored a one.  
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Child Language by Race 
The child language score category separated by race yielded the following results, 50% of 
Asian comments (a total of four persons), received a score of zero and the remaining 50% 
received a score of four. Of Black respondents 61.17% received a score of zero, 24.27% scored a 
one, 2.91% received a score of two, 3.88% scored a three, and 7.77% received a score of four. 
There were five persons of color with unknown ethnic origin in this comment thread, 20% scored 
a zero, 60% received a score of one, and the remaining 20% scored a four. Of the Latino 
responses 66.67% received a score of zero, 25% scored a one, and the other 8.33% received a 
score of four. From those under the Unknown category 63.04% received a score of zero, 17.39% 
received a score of one, and 2.17% received a score of two, 0.72% received a three, and 16.67% 
scored a four. Amongst White commenters 55.08% scored a zero, 19.49% scored a one, 4.24% 
scored a two, 1.98% scored a three, and 19.21% scored a four. Within the comments from the 
White and/or Latino category of which 35.71% received a score of zero, 42.86% scored a one, 
7.14% received a score of two, and the remaining 14.29% received a score of four. See Table 10 
below for additional details on Child Language by Race and gender of commenter. 
Table 10 Child Language by Race and Gender 
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Racial Language by Gender 
Under the racial language or RL category 48.57% of all responses received a score of 
zero, 19.68% received a score of one, 10% received a score of two, 18.41% received a score of 
three, and 3.33% received a score of four. Racial language results from male commenters are as 
follows: 37.34% received a score of zero, 21.03% received a score of one, 8.15% received a 
score of two, 28.76% received a score of three, and 4.72% received a score of four. Of the 
female comments 56.04% received a score of zero, 17.58% received a score of one, 11.81% 
received a score of two, 12.09% received a score of three, and 2.47% received a score of four. 
Within the Unknown category 46.67% received a score of zero, 30% received a score of one, 
3.33% scored a two, 16.67% scored a three, and the remaining 3.33% scored a four. Under the 
couple category 33.33% received a score of zero and the remaining 66.67% scored a one. 
Racial Language by Race 
The racial language score category separated by race showed an even split between the 
Asian comments, 50% received a score of zero with the other half scored a three. Of Black 
respondents 57.28% received a score of zero and the remaining 24.27% received a score of one, 
7.77% scored a two, 7.77% received a score of three, and 2.91% received a score of four. For 
Latino responses 41.67% scored a zero, 33.33% scored a one, 16.67% scored a two, 8.33% 
received a score of three, and 0% received a score of four. For those listed as Unknown 44.20% 
received a score of zero, 22.46% received a score of one, 9.42% received a score of two, 18.12% 
received a score of three, and 5.80% received a score of four. Amongst White comments 48.03% 
scored a zero, 16.95% scored a one, 11.30% scored a two, 21.19% scored a three and 2.54% 
scored a four. The person of color of unknown ethnic origin category had 80% that received a 
score of one and 20% scored as a three. Under White and/or Latino 66.67% scored a zero, 25% 
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scored a three, and 8.33% received a score of four. See Table 11 below for additional details on 
Racial Language by race and gender of commenter.  
Table 11 Racial Language by Race and Gender 
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Blame by Gender 
The blame or BL category shows that 14.29% of all comments blame the victim (V), 
48.73% blame the perpetrator (P), 1.59% see blame as equal (E) between both parties, and 
35.40% were undecided, undeclared or unrelated (U). By gender 27.04% of males blame the 
victim, 36.48% blame the perpetrator, 1.29% saw blame as equal, and 35.19% were undecided, 
undeclared, or unrelated. Of the female comments 6.59% blame the victim, 55.77% blame the 
perpetrator, 1.11% see equal culpability, and 35.71% were undecided, undeclared, or unrelated. 
From the unknown gender category 10% blamed the victim, 56.67% blamed the perpetrator, and 
33.33% were undeclared or unrelated comments. Within the couples 66.67% blamed the 
perpetrator and the remaining 33.33% were undeclared or unrelated comments. 
Blame by Race 
Half of Asian responses blamed the perpetrator, 25% blamed the victim and the other 
25% were undeclared or unrelated comments. Amongst Black comments 9.71% blamed the 
victim, 58.25% blamed the perpetrator, 1.94% saw equal blame, and 30.10% were undeclared, or 
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unrelated. From the persons of color category 20% blamed the victim, 60% blamed the 
perpetrator, and 20% undeclared or unrelated. Of the Latino comments of the 16.67% blamed the 
victim, 25% blamed the perpetrator, and the other 58.33% were undeclared or undecided. Within 
the Unknown category 14.49% blamed the victim, 47.83% blamed the perpetrator, 0.72% saw 
equal blame, and 36.96% were undeclared or unrelated. For White comments 15.54% blamed the 
victim, 47.18% blamed the perpetrator, 1.69% saw blame as equal, and 35.59% were undecided 
or unrelated. For White and/or Latino comments 14.29% blamed on the victim, 50% the 
perpetrator, 7.14% saw equal blame, and 28.57% undeclared or unrelated. See Table 12 below 
for additional details on Blame by race and gender of commenter. 
 
 
Table 12 Blame by Race and Gender 
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Discussion 
The dialogue was controlled by those least affected by violence against Black children. In the 
Texas case a White male continuously attempted to steer the narrative into the direction of the 
fifteen-year-old girl being the aggressor, making comparisons to how he teaches his children to 
behave, and the potential dangers the police officer faced despite the fact that the the victim was 
wearing a bikini and the chance of a concealed weapon being slim to none. Even going as far as 
to post an additional video of the physical altercation that took place before the police arrived 
between adults and the Black children who were guests at the party as a justification of sort. The 
victim however was not involved. The trope of “just comply.” The Child Language in this case 
was overwhelmingly non existent almost half and a quarter saw no difference in the power 
dynamic between the adult and child with a score of four. Less than twenty percent explicitly 
referenced the victim as a child. White commenters were least likely to make references to the 
victim as a child with or diminish the power dynamic. Racial Language regrading the 
connotation of the situation was more likely to go unsaid. Nearly A half of the responses blamed 
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the police officer but 30.48% blamed the victim. Men blamed the child and the police officer at 
the same rates, while over 50% of woman blamed the police officer.  
Similarly, in the Georgia case, much of the commentary leaned towards the student 
provoking the teacher and warranting the response. Another repetitive theme was the possibility 
that the student had a history of bad behavior and the teacher finally lost it and to wait for the 
whole story. While others attributed it to mental health issues. As this victim was the oldest at 
seventeen years old, it was pointed out that he is not a child. The racist connotation of the child 
not making it to adulthood and the threat of losing his life to gun violence that reflects current 
issues was lost on many. Though several agreed that what the teacher said was correct. The 
transgression as reported by the child’s mother was that the students were laughing and joking 
prior to the teacher’s outburst. 
The Georgia case has the oldest victim yet the rate of blame placed on the perpetrator, 
52%, exceeds that of both other cases. Blame placed on the victim is higher than the New 
Hampshire case, the youngest victim, but higher than the Texas case, the sole female. Women 
were more likely to make no reference to the student as a child than men were, and men more 
likely see no differentiation between the student and the teacher power dynamic. Women 
referred to the as a child at a slightly higher rate than men, 15.19% to 12.05%. Black 
commenters were the least likely to refer to the student as a child but twice as like than White 
commenters. More than half of the overall comments made no reference to the role of race. Men 
and women explicitly referred to the role of race, or scored a one, similarly but men slightly 
more at 10.84% to women at 10.13%. Men were more likely to see the teacher’s actions as 
justified. Men were more likely to blame the student and women more likely to blame the 
teacher.  
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The New Hampshire case involved the youngest victim at 8 years old and a very different 
power dynamic as the accused were also children themselves, the oldest in the group reported a 
twice the age of the victim. Also this case singularly lacked video evidence. The minors reported 
in the crime were not identified due to age, however this is not often the case when violent 
crimes involve youth of color as the suspects. The conversation this time was dominated by a 
White Female, and the tone of the thread turned into unrelated arguments and jabs at the 
assumed political leanings of the commenters. Several comments were based on experiences of 
racism in the state. While others blamed the victim’s parents for allowing him to play 
unsupervised, as others blamed the parents of the suspects for teaching them hate. A single 
commenter put the attempted lynching in a larger historical context of sanctioned violence 
against Black people, to which a counter argument talked against violence against Jewish people. 
One commenter related the situation to a fictional depiction of a White child hung in a music 
video that has not drawn enough outrage and stated his belief that White kids get bullied by 
Black kids more often but no one talks about it.  
The young age of the victim saw a small increase in references to him as a child than did 
the Texas case, less than ten percent. The majority, over 61%, however made no child like 
references. More than half of both men and women scored a zero for Child Language, with the 
same results for Black and White commenters. Men were more likely to place no blame than to 
blame the juvenile suspects. Women were almost evenly split between placing blame on the 
suspects and placing none with the remaining less than 3.5% blaming the victim and/or his 
parents, which is very close to 2.56% men who also blamed the victim. Even with lynching used 
as the form of violence the role of race went unmentioned at a higher rate, 46.18%, than the rate 
of acknowledgement at 28%. The rate of denial of the role of race and that of either not believing 
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the account combined totaled 25.82%.  
The case that yielded the most racially aware responses was the New Hampshire case, 
which I believe is due to the child reported past incidents with the suspects where they called 
him racial slurs and threw rocks at him. The racial language in the other two cases was more 
covert, such as making fun of the female victim’s name or blaming the families for not teaching 
their children to respect authority even when there was no evidence of that occurring.  
In both the Texas and the Georgia cases the victim’s narratives were readily dismissed in 
favor of an assumption of good intent of the perpetrator despite video evidence, and in the Texas 
case the same applied to statements made by witnesses. Though difference in gender of the 
victims seemed to affect comments as the female victim was more likely to be blamed for her 
treatment than in the other two cases, this is perhaps due to law enforcement involvement in the 
first case.102 A common theme was the refusal to place these acts of violence into a larger pattern 
and instead view them as isolated incidents, and this may be due to the victims in case one and 
three not being seen as children103. 
There were several limitations to the study. Many comments were unrelated to the child 
or case but rather were arguments and trading insults with other commenters. Additionally, 
comments that were gifs, memes, or political cartoons present a challenge to analysis, especially 
those that make light of the situation at hand or appear out of the context of the incident. Making 
it difficult to decipher whether is coincides with the commenters personal viewpoint or if they 
are trolling for reactions to incite reactions or arguments. Differences in gender, geography, and 
coverage, may yield different responses or comments in both tone and quantity.   
                                                     
102 Stone, “Boy with a Toy,” 21. 
103 Epstein, “Girlhood Interrupted.”; Goff, “End of Innocence.” 
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Areas for further analysis include the likes or reactions to the comments as well as the 
news item could create a more holistic understanding of bias against Black children. 
Additionally, examination on the content of commenters profile and or cover pictures may shed 
light on their attitudes such as is there a difference in responses for profile pictures with family 
photos that include children towards Black children? Or is there a difference in responses for 
those without profile pictures that may use nature photos, animals, cars, flags, or sports logos?  
Currently there is a dearth of research on racial bias towards children and understandably 
so, specifically outside of experimental models through the context of punitive measures of rule 
and or law enforcement and perceived criminality. Further real time analysis is necessary and 
online social media platforms provide an abundance of information about the views harbored 
towards Black children that conflict with public policy and perception of children linked to 
childhood. I presume that if asked straight out not many people would come forward and openly 
express ill feelings or belief towards Black children because that is socially unacceptable. Instead 
negative sentiment can be hidden through attempts at humor, deviating the conversation towards 
a partisan divide, or couching it in seemingly neutral language that is protected through rules of 
the platform. Privacy and protection on social media platforms are not equal. The framing of the 
incidents and responses leaves Black children vulnerable to being both harassed and made a 
spectacle of at the hands of the adults who are afforded clear protections. In some instances, the 
victimized child is not old enough to even have an account, as in the New Hampshire case. 
While these children are being vilified for being a victim, who ethically is charged with 
protecting them or other children that look like them with easy access to the content and what 
meaning is made of it? Furthermore, it begs the question of why the most vulnerable in these 
situations are excluded from the protections afforded to the adult commenters who may be 
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causing further damage to the victim knowingly or unknowingly?104  
Conclusion 
Although three very different scenarios, they are representative of encounters that Black 
children may find themselves in and have no control over. All three share the element of unequal 
power dynamics and violence, real or threatened. Two out of the three cases have video 
accounts. Prior to data collection and analysis, I presumed that the child victims would be 
blamed and possibly ridiculed based on a larger pattern of violence against Black children. The 
conflicting narratives of who should be fearful have a living history and only appear in headlines 
when deemed worthy, now quickly spread across social media, are not new.105 The argument of 
justified force overshadowing the rights of the victims, which Black children are not now, nor 
have ever in this country’s history been exempt. Are Black children viewed as children or is 
child a racialized variable? 
Do the lives of Black children only matter if there is a civil settlement after a refusal of 
criminal accountability?106 How many millions will be paid out to reinforce for the fear for one’s 
life shoot first narrative, where the understandable fear of Black children are treated as a non 
factor? Their trauma and pain, even in the presence of evidence, is silenced and ignored as is the 
                                                     
104 Anat Ben-David and Ariadna Matamoros Fernández,"Hate Speech and Covert Discrimination on 
Social Media: Monitoring the Facebook Pages of Extreme-Right Political Parties in Spain," International 
Journal of Communication 10 (February 27, 2016): 1168, accessed August 13, 2017, 
http://ijoc.org/index.php/ijoc/article/view/3697. This section addresses the interaction of various types of 
discrimination in social media operates regardless of policy against it.  
 
105 Cynthia Lee, "Making Race Salient: Trayvon Martin and Implicit Bias in a Not Yet Post-racial 
Society. (Introduction through III. Race, Self-Defense, and the Perception of Fear, P. 1555-1586) 
(Symposium: Race Trials)," North Carolina Law Review 91, no. 5 (2013). 
 
106 Cassandra Chaney and Ray V. Robertson, "Armed and Dangerous? An Examination of Fatal 
Shootings of Unarmed Black People by Police. (Report)," Journal of Pan African Studies 8, no. 4 (2015). 
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response of outrage that is deemed unjustified.  Science and statistics go ignored and narrative is 
not respected even if studies reproduce the same findings. Narratives of the oppressed are not 
just individual, whether as a witness or recipient, but the testimony of the horrors and fears of a 
collective community. The emotional agony and trauma, not of the unknown, but that of the 
unfettered, constant threat, degradation, and violence that allows no escape even for children. 
Structural racism through policy have written Black children out of childhood. We have become 
complacent and complicit in pushing ideology into policy that does not reflect the lived 
experience of the children, who are inherently at the disadvantage of this power dynamic. 107 
Policy continues to create Black children in the image of criminals through over-surveillance in 
the community and in schools.  
Race strips away and or denies access to childhood, it's protections, assumptions, and 
space to grow through making mistakes; while experiential learning is an important aspect, black 
children's experience by and large shows them the insecurity of safety, freedom, right to live, and 
protection in light of the oppression their parents also experience. Does this mean that black 
childhood is an illusion? Race further complicates a clear understanding the belief of and around 
children or what we say regarding proper treatment and protection. The space of childhood sees 
children as in need of protection, innocent, and immature yet Black children are seen as older, 
more adult like, and not in need of the protections of childhood. Race and problematized 
perception makes childhood an exclusionary space allowing race to negate childhood where race 
and childhood interact but are in essence mutually exclusive. Is race a dis/qualifier for 
childhood? While this is not explicitly stated this is precisely where the evidence points to, which 
leads to the underlying question, can one be both Black and a child at the same time? 
                                                     
107 Nunn, “End of Adolescence,” 5. 
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